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Abstract 

Research on languages and employability underscores the economic value of linguistic and intercultural competence. 

A national census traditionally documents foreign language (L2) capacity. In the Anglophone Caribbean, wherever 

such census data are not collected, there are no primary data to indicate L2 capacity and its potential contribution to 

the society and economy. The study discussed here used snowball sampling to collect preliminary data on Trinidad 

and Tobago’s L2 capacity. The respondents (n = 196) were persons born elsewhere, but living or residing in the 

country, who had a first language other than English. The survey revealed that 40 languages and 23 mother tongues 

were spoken by the respondents. The paper argues that the national census should be amended to allow the capture of 

linguistic data given the benefits that might accrue to the country both socially and economically if its vibrant 

multilingualism were better known and better harnessed.   
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1. Introduction 

Funded by the UWI-Trinidad and Tobago Research and Development Impact (RDI) Fund under 

the theme “Economic Diversification and Sector Competitiveness,” the Centre for Language 

Learning’s Language and Competitiveness: Positioning Trinidad and Tobago for Sustainable 

Development project sought to explore the association between competitiveness and foreign 

language proficiency in the local context. The relationship between foreign languages and 

competitiveness is a well-researched topic in many developed countries, with research undertaken 

in some cases by highly specialised language economists. With no similar research specialisation 

in the Caribbean, the applied linguists who worked on this project had to devise creative ways to 

tease out the links between individual and country competitiveness and foreign language 

competence in Trinidad and Tobago. Drawing on the available literature and the research interests 

of team members, the research team designed five studies that sought to explore the opportunities 

available and/or opportunities lost to promote competitiveness. Three studies focused on specific 
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languages, Mandarin Chinese, French, and Spanish, examined (1) the linguistic and cultural factors 

affecting trade with China; (2) the value of French proficiency in the workplace; and (3) Spanish 

language acquisition by young heritage language speakers; while two generic studies examined 

(4) employer perceptions of the need for a company language policy; and included (5) a language 

audit of the country’s foreign language capacity—the subject of this paper.  

The language audit of the country’s foreign language capacity was the most ambitious 

study, not only because its focus was on a whole-country approach, but also because of the absence 

of any primary data in this area. A language audit is typically used to document foreign language 

capacity within an organisation or business operating internationally. Applied to a country at large, 

a language audit would document local capacity and supply in foreign languages. National 

censuses are often the source of primary data that are used to develop an audit of a country’s 

foreign language capacity. However, Trinidad and Tobago, like many Anglophone Caribbean 

countries, does not gather linguistic data in its census. Given this limitation, the focus of the study 

would not extend to all types of linguistic data that would normally be compiled in a census, but 

very specifically to linguistic data relating to persons whose mother tongue was a language other 

than English and their proficiency in other languages including English. The language audit thus 

aimed to develop a more accurate picture of the linguistic richness added by the migrant 

population. 

Whereas the study on heritage speakers of Spanish was more focused on medium to long-

term competitiveness outcomes, i.e., identifying ways to maintain Spanish language competence 

while supporting their Spanish/English bilingualism, laying the groundwork for a future bilingual 

workforce; an audit of the foreign language capacity of speakers of other mother-tongue languages 

could be of more immediate relevance to the language and competitiveness agenda. The language 

audit was also a way of bringing attention to the lack of linguistic data in the Trinidad and Tobago 

census. Finally, the audit could serve as a reference point for more rigorous analyses in the future. 

2. Literature Review 

2.1 The Economic Value of Linguistic and Intercultural Competence 

A considerable body of research (British Academy 2013; British Council 2013; Grin 2002; Levitt 

et al. 2009; MLA 2009) suggests that one of the challenges of the global economy is having 

employees equipped with the competencies to work in today’s multicultural placements and 

settings. Linguistic and intercultural competence is highly sought after in today’s global workers 

and as a 2013 UK study (British Academy 2013, 9) argues, “language skills are needed at all levels 

in the workforce, and not simply by an internationally mobile elite.” An important national 

imperative then is documenting a country’s capacity in foreign languages, as doing so allows the 

country to have a clear idea of the number and location of speakers of languages other than 

English/the official languages and track their contribution to the workforce.  

Globally, states use all the tools at their disposal to achieve sustainable economic 

development. Indeed, research (CBI 2010; CfBT 2011; CILT 2005; Foreman-Peck 2007; Grin 

1994, 2002; Hagen 2011; Hagen et al. 2006) conducted in Europe and the UK has explored the 

added value of language and intercultural skills to trade and export. This research shows how 

language and intercultural competence not only break down linguistic and cultural barriers, but 

also promote both individual employability and business competitiveness.  

In Trinidad and Tobago, education policy documents have underscored the link between 

language, identity, and economic development. In 2010, the Ministry of Education commissioned 
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a Language and Language Education Policy (Robertson 2010), a comprehensive policy document 

that explored matters ranging from the role of language as a resource and language in education to 

global, regional, and national imperatives which impact on language policies. The following 

extended quotation underscores the centrality of language to individual and societal well-being 

and to economic development: 

Languages are perhaps the single most significant resource for establishing national 

identity, for establishing cultural identity, for promoting internal social cohesion, 

for ensuring social connectedness, for facilitating respect for internal and external 

cultural diversity and, at the same time, for maintaining proper international 

connectedness. It is often the case that resources like language, which are all too 

readily available and familiar, are given little significance in national affairs.  

There is therefore a critical need to identify such language resources, to understand 

them, to value them, to nurture them, to promote them properly and to understand 

the implications of engaging each language for the national good. This is no less 

true for Trinidad and Tobago than it is for any other nation state.  

Management of the language resources of the nation holds the keys to individual 

and national advancement. Understanding the linguistic resources of a nation and 

their significance must therefore be at the centre of any attempt at national 

development. (Robertson 2010, 14) 

Robertson’s argument reflects the consensus on the centrality of understanding national linguistic 

resources in the context of national development. In the following section, a few examples from 

the literature serve to illustrate this viewpoint. 

2.2 Linguistic Data and National Development 

United Nations (UN) policy documents underscore the importance of the accurate representation 

of a country’s linguistic diversity in the national census. These policy documents give clear 

recommendations for the compilation of linguistic data in population and housing censuses:  

There are four types of language data that can be collected in a census, namely: (a) 

Mother tongue, defined as the language usually spoken in the individual’s home in 

his or her early childhood; (b) Main language, defined as the language that the 

person commands best; (c) Usual language, defined as the language currently 

spoken, or most often spoken, by the individual in his or her present home; (d) 

Ability to speak one or more designated languages, including the country’s official 

language(s). (United Nations Secretariat Department of Economic and Social 

Affairs 2017, 204) 

The recommendations further stress that in compiling data on the usual language or mother tongue, 

it is important that numerically important languages and not just the dominant language are 

documented. 
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2.2.1 The Case of Botswana: Controversies Around the Collection of Linguistic Data 

In Botswana the national census questionnaire has been criticised on the grounds that the linguistic 

data elicited lead to the promotion of majority languages at the expense of mother-tongue minority 

languages. The question at the heart of the controversy is “Which language do you use most at 

home?” which some (see, for example, Otlogetswe [2011]) think is a reasonable question for the 

multilingual Botswana context, but which others (see, for example, Saleshando in Gaotlhobogwe 

[2011]) consider problematic since there is no attempt to elicit information on additional languages 

in use. It is argued that the focus on language most often used at home, as opposed to enquiring 

about respondents’ mother tongue, enhances the value of the country’s major languages, while 

marginalising the 30 or so languages spoken by different minority ethnic communities. Further, 

although ethnicity and language are intimately linked, the census collects no data on ethnicity, 

giving further rise to criticisms about the effacement of minority ethnicities. 

Saleshando, an academic and activist for minority communities, contends that the linguistic 

data collected by the census, which seems to privilege the dominant language and not all languages 

that are numerically important, is a reflection of a more fundamental problem about the place of 

minority mother-tongue languages in the country. She posits that educational attainment is aided 

by proficiency in the majority language, Setswana. Children from minority ethnic and language 

groups do poorly at school (compared to their Setswana-proficient peers) because of the difficulty 

they experience in performing in Setswana-medium education. These children fail or drop out and 

ultimately are unable to break out of the cycle of poverty. Saleshando’s argument needs to be 

viewed in light of the UN millennium goals that see education as a constitutional right and as 

essential for social and economic progress. Saleshando underscores the importance of mother-

tongue schooling, noting that “UNESCO views mother tongue as a quality issue in education, and 

the quality of education in Botswana is poor due to lack of appropriate language to interact in the 

learning process at an early age” (Saleshando, cited in Gaotlhobogwe 2011). 

In contrast to the situation in Botswana, the valuing of diversity—linguistic and 

otherwise—is exemplified in the way in which census data are captured in New Zealand and 

Canada, to cite just two examples. The 2018 New Zealand Census of Population and Dwellings3 

asked, “In which language(s) could you have an everyday conversation about a lot of everyday 

things? Remember to mark English if you can have a conversation in English. English, Maori, 

Samoan, New Zealand Sign Language and other language(s), for example Gujarati, Cantonese, 

Greek?” The wording is plain and simple, an indication perhaps that the census treats the issue of 

identity and languages spoken as uncontroversial. New Zealand values its diversity and boasts that 

there are more ethnicities in New Zealand than other countries in the world. Similarly, although 

Canada has only two official languages, the investigation of respondents’ full linguistic profile 

meant that, based on the 2016 Census of Population4, statistics could be compiled for some 215 

languages, with 2.4% of Canadians reporting more than one mother tongue. In 2016, 19.4% of the 

respondents reported speaking at least two languages at home, when 17.5% did so in 2011. 

Canada’s official policy of multiculturalism, in force since 1971, is testament to the public and 

private embrace of cultural and linguistic diversity and a core feature of the country’s national 

identity. The 2016 census reflects the success of those policies based on the fact that more 

respondents are reporting the use of a language outside the two official languages.  

 
3 https://www.stats.govt.nz/2018-census/  
4 https://www12.statcan.gc.ca/census-recensement/2016/as-sa/98-200-x/2016010/98-200-x2016010-eng.cfm  
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The example of Botswana shows that collecting linguistic data is not without its pitfalls. 

Not having accurate and current information on the ethnic and linguistic composition of the 

population could lead by accident or design to the marginalisation of certain sectors of the 

population. But it is also true that where ethnic and linguistic data are readily available and even 

when policy exists, political interests may still prevail. A review of some key moments in recent 

US history is instructive in this regard. 

2.2.2 The Case of the US: Controversies Around the Use of Data  

Linguistic data allow US policy makers to know where languages other than English are spoken. 

As early as 1968, the Bilingual Education Act took account of linguistic diversity in the US, 

concluding: 

Where inability to speak and understand the English language excludes national 

origin minority group children from effective participation in the educational 

program offered by a school district, the district must take affirmative steps to 

rectify the language deficiency in order to open its instructional program to these 

students. (Cromwell 1998, cited in Edwards, Lenker, and Kahn 2008/2009, 15) 

Yet, as the “browning” of the US means a more heterogeneous population and a greater diversity 

of languages, nativism is on the rise in some quarters and those who subscribe to that ideology 

tend to be suspicious of any measure that is seen as diverting resources to groups outside the 

mainstream. Thus, despite the strong empirical evidence that children benefit from early education 

in their mother tongue and the federal policy in place to support this, state and local control of 

educational funding can easily thwart research and federal policy. It is ironic that those who 

attempt to stigmatise bilingual programmes often do so on the grounds of “English first” and the 

supposedly official role of English in the US. The irony lies in the fact that there is no official 

language in the US. The US is one of the countries in the world (as is Trinidad and Tobago) whose 

constitution includes no mention of an official language. Indeed, it was intentional and not by 

omission that English was not designated as the official language of the US (Edwards, Lenker, and 

Kahn 2008/2009).  

2.2.3 Linguistic Diversity in Trinidad 

In their pioneering study, “Linguistic Exposure of Trinidadian Children,” Carrington, Borely, and 

Knight (1974) noted that while Trinidad of that time was considerably less diverse than 19th-

century Trinidad, it was still more complex than many imagined. Anecdotal evidence about the 

number of recent migrants to Trinidad from the People’s Republic of China, from the Middle East, 

and from South America suggests that Trinidad is even more linguistically diverse now than it was 

five decades ago. And the influx of a large number of Venezuelan migrants seeking humanitarian 

relief from economic and food insecurity (Teff 2019) has undoubtedly added to the country’s 

linguistic diversity. Yet, the national census is silent on the question of languages spoken (Trinidad 

and Tobago 2011 Population and Housing Census). The assumption seems to be that Trinidad and 

Tobago is a monolingual English-speaking state, with a variety of English-based creoles. There is 

no census question on the language/s spoken at home, nor any which seeks to capture respondents’ 

proficiency in other languages. This is the gap in the literature that the inclusion of linguistic 

questions would fill. In terms of national development, the lack of data on any minority languages 
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that may be spoken in the home or other private contexts means that policy-making in the education 

and other sectors may not reflect the current demographic reality. 

3. Methodological Approaches and Challenges 

Collecting language data outside the framework of a national census turned out to be as challenging 

as the research team had anticipated. Since the national census captures no linguistic information, 

and the publicly available data contained no details on where certain linguistic groups might be 

clustered, the team decided to work outward from contacts and acquaintances, attempting in the 

first instance to survey one homogenous linguistic group who were speakers of an East Asian 

language. The number of speakers of that language living or working in Trinidad was estimated to 

be around 100 based on the figures obtained from their embassy, hence it seemed a feasible 

undertaking for a small research team of six academics and two research assistants to conduct a 

language audit among such a target group. 

The team’s initial approach to individuals as well as a formal request to the embassy met 

with little success. Our next step was to seek the assistance of the Ministry of Foreign Affairs to 

smooth the interface with the diplomatic mission. The ministry was very supportive and provided 

us with a diplomatic note, which reassured the embassy officials. This led the embassy to agree to 

disseminate the survey. The difficulty of access to respondents, the lack of face-to-face contact 

and the low response rate to the electronic questionnaires made us adopt another strategy with the 

next group of respondents we tried to survey. 

A more fruitful approach came when one of our project team members relied on his 

personal contacts and past survey experience in Tobago to conduct the language audit among 

respondents there. The approach was not to target any specific linguistic community as had been 

done in Trinidad, since we did not know the likely number of speakers of any given language. 

Instead, the approach would be to move outward from known foreign language speakers to other 

speakers recommended by them. The snowball sampling strategy was far more successful on that 

island. This success could be attributed to any of the following: (1) Tobago’s smaller population 

(less than 5% of the total national population of 1.3 million) and its more community-based ethos; 

(2) a certain in-group solidarity among Europeans—comprising the majority of survey respondents 

in Tobago—as well as more cultural openness, compared to members of the abovementioned 

linguistic community; (3) a degree of familiarity with surveys and questionnaires since 

respondents in Tobago worked primarily in the service industry, with direct or indirect links to 

tourism. 

The questionnaire (see an abridged version in the Appendix) used in the language audit 

contained 10 items. The distinguishing element between the versions distributed in Tobago and in 

Trinidad was the list of place names given in the household schedule. Average completion time 

ranged from 10 minutes, when completed electronically, to 30 minutes when completed during 

face-to-face interviews with one of the research team members. In addition to eliciting traditional 

demographic data on respondents’ age, sex, place of residence, educational level, and employment 

status, questions 6–10 focused on linguistic data: mother tongue (Question 6), productive and 

receptive competence in their second/additional languages (Question 7), self-assessed language 

competence (Question 8), frequency of language use (Question 9), and context of language use 

(Question 10). The language audit thus allowed the team to collect specific information on 

language competence beyond what is generally included in a population census. 

In embarking on the Language and Competitiveness project, the team was cognisant that 

lacking the specialist knowledge of language economists, our methodological approach could not 
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be modelled on best practice in the field of competitiveness. Similarly, in attempting to do a 

language audit the team laid no claim to conducting a population survey with the methodological 

rigour of demographic statisticians. Our modest ambition was to use the convenience sample to 

fill the gap in the knowledge about linguistic and intercultural competence in Trinidad and Tobago 

in 2013. Although the team only collected approximately 200 questionnaires, the richness of the 

data allowed us to feel a measure of success from having explored this previously unresearched 

area. The questionnaires were coded by two graduate research assistants, including one of the 

authors of this paper, under the supervision of a project team member. They were then analysed 

using SPSS for Windows Version 20.0. In the following section, some of our findings are 

presented. 

4. Results  

4.1 Which Languages? 

The linguistic data proved far richer than anticipated. In the sample, there were 40 languages 

present in Trinidad and Tobago, 23 of which were considered the respondents’ mother tongue. Not 

only were the mother-tongue languages far more numerous than expected, but the broad range, 

including Arabic, Catalan, Chinese (Cantonese and Mandarin), Dutch, French, Finnish, German, 

Haitian Kreyol, Hindi, Italian, Japanese, Korean, Malagasy, Portuguese, Serbian, Spanish, 

Swedish, Swiss German, Tamil and Quechua, and the presence of other languages including 

Afrikaans, Bahasa Indonesian, Basque, Bislama, Croatian, Estonian, Russian, Romanian, and 

Sinhala shows that there is a vibrant multilingual population within the borders of Trinidad and 

Tobago. 

In addition to the presence of so many languages, the multilingual nature of the group is 

evident in its members’ individual multilingualism. More than 65% of the sample speak two or 

three languages, with a maximum of eight languages spoken by one respondent. On average, 

persons born in Europe speak the most languages. Given the geographical distribution of our 

survey (mainly in Tobago and West Trinidad), the top five languages used in all contexts were 

Spanish, French, German, Italian, and Portuguese. The survey team was not surprised by the 

prominence of Spanish. But many would be surprised that Mandarin was not the second most 

spoken language. It is clear, however, that this was a feature of the nationalities of the respondents 

in the sample. 

Based on the data collected and the statistical analysis conducted, we were able to produce 

five linguistic profiles, which describe the demographic and linguistic characteristics of the sample 

population. The top profile, in terms of frequency, is a Venezuelan-born, tertiary-educated female 

with a mean age of 39. She may be proficient in languages including Arabic, Cantonese, and 

German. She uses these languages in many of the contexts identified in our survey, i.e., in the 

family, at work, in education, in purchasing goods and services, in religious activities, and in the 

use of computer and electronic applications. Drilling down further, we discovered that, in instances 

where the said individual is also proficient in French, she may use both Spanish and French 

languages in all contexts. While in cases where such an individual is proficient in Cantonese, 

Mandarin, Italian, or Portuguese, she likely uses those languages in all contexts except for religious 

activities. 
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4.2 Country of Birth, Education Level, and Socioeconomic Status 

In the sample (n = 196), over 70% (73.52%) had obtained resident status in Trinidad and Tobago. 

The largest number of respondents (42.9%) were born in Europe, while 19.9% were born in Asia, 

and 33.7% in South America. The questionnaire also looked at the respondents’ levels of education 

and their socioeconomic status to gain understanding of their potential contribution to the 

workforce and labour market. Twenty-two percent of respondents had obtained a level of 

education at or around the end of high school. An unusually high percentage, 70% of our sample, 

were tertiary-educated persons with qualifications ranging from associate degrees to PhDs. This 

points to one of the weaknesses of the non-random sampling; it suggests that since respondents 

recommended others in their social networks, the socioeconomic and educational classifications 

tended to be similar. 

Delving deeper into the nationality and educational attainment data, the research team 

found that native speakers of Arabic formed the only linguistic group in which the majority 

(61.2%) did not have a high school diploma or had not completed high school. On the other hand, 

native speakers of French (70%), German (62.7%), Italian (70.6%), Japanese (83.1%), Korean 

(66.7%), Portuguese (84%), and Spanish (72.6%) reported having a bachelor’s degree or higher. 

Among this subset of the sample, the majority were economically active with the exception of the 

Japanese speakers. Among the Japanese, 50% were economically active and 50% were engaged 

in household duties. Another interesting point in the data was the correlation between nationality 

and employment. Among the Korean speakers, 55.5% were self-employed, far higher than other 

language groups; for example, among the French (25.3%), German (37.3%), Italian (38.2%), 

Portuguese (24%), and Spanish (25.9%) speakers. 

4.3 Language Proficiency 

The language audit questionnaire asked respondents to state whether they were able to speak and 

write/understand the spoken and written languages in their repertoire. It must be stressed that, here, 

proficiency is entirely self-assessed and was not assessed by any standardised instrument. 

Additionally, data were not collected regarding the respondents’ language learning background, 

i.e., type and length of acquisition, which may provide insight into their linguistic proficiency. 

Ultimately, it would therefore be worthwhile to investigate the nature of their proficiency to gauge 

whether respondents had only acquired Basic Interpersonal Communication Skills (BICS) or 

whether they had also acquired Cognitive Academic Language Proficiency (CALP) (Cummins 

1979). BICS refers to a speaker’s fluency in conversational language, for example, in shopping 

transactions and many routine activities of daily life. If, however, the person is expected to function 

in a tertiary-education or professional context, for example, as a resource for programmes to 

promote competitiveness, then the linguistic requirement is steeper, and that person should 

demonstrate CALP. 

Second language speakers of Hebrew and Greek respectively reported having no or little 

written competence in these languages. Speakers of Spanish as a second language tended to cluster 

at either end of the continuum, with almost equal numbers assessing themselves as good/very good 

as those assessing themselves as poor/very poor. Only 4% of our sample, rated their English 

speaking skills as poor/very poor, while the vast majority, a total of about 83%, rated their English 

speaking skills as good/very good. Written competence in English also received high scores with 

approximately 75% saying their writing skills were good or very good. Written competence in 

Spanish was also equally clustered at the good/very good and poor/very poor ends of the scales. 
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Interestingly, although the majority of mother-tongue Arabic speakers described their written 

competence as very good, one described their competence in Arabic as poor. This was the only 

case in which a mother-tongue speaker described their written competence as poor. 

5. Discussion 

No generalisations about mother-tongue speakers of languages other than English living or 

working in Trinidad and Tobago can be made on the basis of a sample of 196 survey 

questionnaires. In addition to the small sample size, the way in which the sample was obtained 

through a strategy of snowball sampling precludes any generalisations. But these rich data do 

suggest the possibility of vibrant multilingualism, going largely unexplored and unexploited in the 

country. Based on the research conducted in other contexts one can hypothesise that individual 

employability and competitiveness are likely to be enhanced for the multilingual speakers sampled 

in the language audit. Despite the resolutely English-speaking character of Trinidad and Tobago 

and the lack of a language policy or any strategic approach to promote multilingualism, the well-

educated, proficient speaker of multiple languages has the potential to benefit from the social and 

economic capital that their education and linguistic and intercultural competence bestow. From a 

country competitiveness perspective, however, it is unclear whether these individual scattered 

resources are being put to the service of societal multilingualism in a way to boost economic 

competitiveness. This represents an opportunity lost. 

While the primary focus of our research was on highlighting how the absence of linguistic 

data represents an opportunity lost for the country’s competitiveness agenda, for diversification 

and sustainable development, the absence of linguistic data is also found to be detrimental to the 

country in other ways. The absence of linguistic data compromises the country’s ability to 

adequately assess and, therefore, provide a range of services from Sign Language interpretation to 

multilingual signs and notices in critical areas like public health. Education and social services 

delivery intended for speakers of the official language will be less accessible to those whose 

linguistic background is not captured by the national census. Few doubt that the majority of recent 

migrants to Trinidad and Tobago are speakers of languages other than English, but public policy 

is lagging behind this demographic, cultural, and linguistic reality.  

The scale of Venezuelan migration to Trinidad and Tobago has led nevertheless to vibrant 

societal discourse on the appropriateness of the country’s response at both the macro and micro 

levels to what is undoubtedly an unprecedented humanitarian crisis. The labels applied to the 

Venezuelans, for example, “migrants,” “refugees,” or more pejoratively, “illegals,” reveal how the 

society is grappling with the phenomenon as it tries to accommodate the demographic shift. One 

matter around which there seems to be consensus is that the addition of a large number of Spanish-

speaking persons presents a challenge in a society that sees itself as resolutely monolingual.  

6. Conclusion 

This article has advocated for the inclusion of linguistic data in the national census. UN Policy 

recommendations and evidence from developed and developing countries all indicate that national 

censuses are the instrument of choice for compiling linguistic data. As stated earlier in this paper, 

the applied linguists who participated in this research project came to the understanding of this 

lacuna in our census data when we sought to investigate the relationship between foreign language 

proficiency and competitiveness in our context and found there were no primary data on mother 

tongue, main language, usual language, or ability to speak one or more designated languages. 
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There were no linguistic data in the census reports or in any other public documents. A comparison 

can be made to best practice in the Canadian context where rich census data lend themselves to 

multiple analyses on all aspects of the country’s linguistic profile. 

From a competitiveness perspective, the country is leaving untapped a vast reservoir of 

skills and competencies by not knowing empirically what other mother-tongue languages are used 

in homes and private spaces. But even citizens’ ability to speak one or more designated languages 

is not documented in any formal way. Small studies such as the one on the use of French in the 

workplace or bilingual Spanish-English heritage speakers are necessary, but again limited, because 

their point of departure is not census data. Not compiling linguistic data is, we argue, detrimental 

to a country agenda focused on competitiveness and diversification. In the future, should the 

national census compile linguistic data as has been advocated here, the possibility of doing a 

language audit that fully captures the country’s language capacity would be an exercise worth 

undertaking by a team of applied linguists. 

As the discussion of the Botswana census has shown, there are issues of equity, social 

justice, and basic human rights implied in the non-compilation of full linguistic data. At a basic 

humanistic level, not compiling linguistic data in the country’s most fundamental data-gathering 

exercise means not giving citizens or residents who speak languages other than the official 

language space to reveal their full identity. A national census with no reference to other languages 

spoken or understood carries the assumption that there are no other languages in the community 

surveyed. This is not the case in contemporary Trinidad and Tobago which is a multicultural and 

multilingual nation with developed country status. The national census needs to be aligned with 

that reality and reflective of its current population. 
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Appendix 

Abridged Questionnaire 

INDIVIDUAL SCHEDULE 

Instructions: Please circle the appropriate response. 

Question 6: Which of the following languages do you consider to be your mother tongue(s)? 

 

1. Arabic 8.    Italian 

2. Chinese Cantonese 9.    Japanese 

3. Chinese Mandarin 10.  Portuguese 

4. English 11.  Spanish 

5. French 12.  Yoruba 

6. German 13.   Other (Specify)___________ 

7. Hindi  

 

Instructions: For Questions 7–10, please circle the appropriate response. If you answered “Other” 

in Question 6, please write in the language(s) you specified above in the blank spaces in the 

tables below. 

 

Question 7: Do you speak/write or understand spoken or written information in the following 

languages? 

1. Yes  2. No  8. Not applicable 

 

 Productive Skills Receptive Skills 

 Speak Write Understand 

spoken 

Understand 

written 

Arabic 1       2       8 1       2       8 1       2       8 1       2       8 

Chinese Cantonese 1       2       8 1       2       8 1       2       8 1       2       8 

Chinese Mandarin 1       2       8 1       2       8 1       2       8 1       2       8 

English 1       2       8 1       2       8 1       2       8 1       2       8 

French 1       2       8 1       2       8 1       2       8 1       2       8 

German 1       2       8 1       2       8 1       2       8 1       2       8 

Hindi 1       2       8 1       2       8 1       2       8 1       2       8 

Italian 1       2       8 1       2       8 1       2       8 1       2       8 

Japanese 1       2       8 1       2       8 1       2       8 1       2       8 
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Portuguese 1       2       8 1       2       8 1       2       8 1       2       8 

Spanish 1       2       8 1       2       8 1       2       8 1       2       8 

Yoruba 1       2       8 1       2       8 1       2       8 1       2       8 

 1       2       8 1       2       8 1       2       8 1       2       8 

 1       2       8 1       2       8 1       2       8 1       2       8 

 

Question 8: How would you rate your ability to speak/write or understand spoken or written 

information in the following languages?  Please circle respondent’s response in accordance with 

the following scale: 

 

1. Very Good       2. Good       3. Average       4. Poor       5. Very Poor       8. Not Applicable 

 

 Productive Skills Receptive Skills 

 Speak Write Understand 

spoken 

Understand 

written 

Arabic 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Chinese Cantonese 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Chinese Mandarin 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

English 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

French 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

German 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Hindi 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Italian 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Japanese 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Portuguese 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 



Beverly-Anne Carter, Avian Daly, and Bephyer Parey: Conducting a Language Audit in the Absence of 
Linguistic Census Data 
 

 24 

Spanish 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Yoruba 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

 

Question 9: In the past 12 months, which of the following best describes how often you 

spoke/wrote or understood spoken or written information in the languages stated below?  Please 

circle respondent’s response in accordance with the following scale: 

 

1. Daily       2. Weekly       3. Monthly       4. At least once       5. Never       8. Not Applicable 

 

 Productive Skills Receptive Skills 

 Speak Write Understand 

spoken 

Understand 

written 

Arabic 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Chinese Cantonese 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Chinese Mandarin 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

English 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

French 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

German 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Hindi 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Italian 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 
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Japanese 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Portuguese 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Spanish 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

Yoruba 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

 1    2    3    4    5    

8 

1    2    3    4    5    

8 

1    2    3    4    

5    8 

1    2    3    4    

5    8 

 

 

Question 10: In the past 12 months, did you use any of the following languages in any of the 

following settings?  

 

1. Yes  2. No  8. Not applicable 

 

 

F
am

il
y
 S

et
ti

n
g
s 

 W
o
rk

 S
et

ti
n
g
s 

 

 E
d
u
ca

ti
o
n
al

 

S
et

ti
n
g
s 

C
o
n
su

m
in

g
 

G
o
o
d
s 

an
d
 

S
er

v
ic

es
 

P
ar

ti
ci

p
at

io
n
 i

n
 

R
el

ig
io

u
s 

A
ct

iv
it

ie
s 

U
si

n
g
 

C
o
m

p
u
te

ri
se

d
 

an
d
 E

le
ct

ro
n
ic

 

A
p
p
li

ca
ti

o
n
s 

Arabic 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Chinese Cantonese 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Chinese Mandarin 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

English 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

French 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 
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German 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Hindi 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Italian 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Japanese 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Portuguese 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Spanish 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

Yoruba 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

 1     2     

8 

1     2     

8 

1     2     

8 

1     2     8 1     2     8 1     2     8 

 

Referrals: 

NAME NATIONALITY ADDRESS PHONE NUMBER 
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